Pedagogical Framework for Cultural Competence*    (draft)
PEDAGOGY - refers to how the curriculum is delivered, in particular the interaction between teacher and student.

The pedagogical (or teaching) strategies used by teachers will vary depending on the context of each lesson or group of lessons and environmental factors such as: 

· physical environment (e.g. the size of the room, the furniture in the room), 

· the social environment (e.g. the interactions between teachers and students and students with each other, and consideration of the age of the students)
· the cultural environment (e.g. what is the cultural background of the students – are they Australian Aboriginal? Torres Strait Islander?)

Each context and environment will require the teacher (and para-professionals) to utilize different approaches and strategies in his/her teaching. Teachers who demonstrate cultural competence demonstrate behaviours and attitudes that engage, build and maintain relationships with Aboriginal and Torres Strait Islander peoples. They also show a willingness to critically reflect on their own position of privilege and power in relation to students and their families.

Students too must make adjustments for context and environment. The adjustments help students to bridge the gap between the family/community environment and the classroom environment. Before they can begin to master their school ‘subjects’, many students must learn the language, relationships, rules, procedures, and behaviours of school and school learning whilst maintaining their Indigenous identity. The difference between these two environments can be quite stark for many students and this additional ‘learning load’ is one factor that requires understanding and support.

This Framework provides advice for reflection about pedagogy that might be most appropriate in key areas of teaching-learning such as questioning, classroom behaviours and setting expectations. The advice is based on differences and diversity with respect to characteristics, aptitudes, beliefs and other aspects of culture and tradition. The advice is not intended to promote any form of stereotyping – on the contrary, it is intended to alert teachers to the need to question personal assumptions, to the dangers of making any assumptions and for their need to find out more about their students as individuals so that their particular strengths can be built on in ways that enable them to maintain their cultural connections. 

If you are a teacher of Australian Aboriginal and Torres Strait Islander students it is highly recommended that you form close partnerships with the families and communities of these students in order to find out more about how your students learn in their homes and community. This will assist you to make the connections between the knowledge, social norms and expectations that may exist for the students in their homes and those that you may deliver in the classroom/school.

It is hoped that this framework will also alert teachers to the other ‘worlds’ that their students come from and the ways that these might be different from those experiences of the teacher. As a basic principle, Don’t assume anything other than these three truths … (1) your students know a lot, (2) they are capable of learning a whole lot more in an environment where high expectations abound and, (3) they bring a rich background and knowledge to the learning environment.
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	Comment
	CULTURAL COMPETENCE: reflective questions and actions

	Expectations and Consequences 
	Consequences and expectations of teachers frequently flow from Western child-rearing practices and the teacher’s personal beliefs attitudes and values. All cultures, including Aboriginal and Torres Strait Islander, operate out of explicit and implicit expectations and belief systems.  Teachers should not make assumptions; many will need to study and learn a different ‘world view’ in order to fully understand their students.


	· Do you believe that all your students can learn and achieve at high levels? Do your students know you have high expectations for their learning? How will you support your students to believe in themselves? Teachers’ belief in the success of their students is the most significant determinant of student success. Believe in your students, and match this belief with sincere words and action.

· Have you made your expectations and goals very clear to students using familiar language, gestures and images and frequently checking for understanding?
· Have you been explicit about which Western forms of cultural/social language are expected in your ‘schooling’ classroom? Are you aware that some cultural groups use different social languages? Have you attempted to find these out for your students? Who will you ask?

· Have you given explicit explanation to your students about the rules and expectations of your classroom and/or school and why? How can you students contribute to the development of the rules? E.g. what are the rules and why are they needed and what are the consequences if they are not met? Some of these conventions may be different from the expectations that students bring from home. 

· Have you consulted with families about the use of time in their homes to determine whether this is different in the classroom? Have you explicitly explained to students what instructions mean and what is expected?  (e.g. “hurry up”, “five minutes to go’, ‘stop work now’?)

·  Have you explicitly explained to your students about the role you play as teacher in terms of decision-making? Will they be involved in their own learning and do they know how? Have you talked about your expectations concerning their levels of autonomy and responsibility? Do you know about the levels of autonomy and responsibility in their homes? How can you find out?
· Do your students understand the verbal and physical restraints used of your classroom? (eg. “don’t touch”, “stay away”, “hold hands”) and are these used in their homes? Are there verbal and physical in their homes that you should be aware of?
· Have you explained to your students (and their parents) why continuity of learning is essential and expected in order to ensure progress and achievement at school? Be aware that you are being judged; some cultural groups allow students to decide what they will do and when – including attending school – and this requires that teachers make lessons engaging, meaningful and relevant so that they will want to come to your lessons

· How have you considered the expectations of families for their children’s learning?


	Learning styles
	All students have preferred learning styles, even those from the same family, and many learn in ways that you may not expect. Uncle Ernie suggests that Indigenous people ‘look a the whole picture and identify relationships and links within it, whereas western counterparts often focus on the detail of the individual parts without considering their possible interaction with others’


	· Have you made frequent use of pedagogies that emphasise visual and kinaesthetic learning as part of a balanced approach? Many students are strong visual and kinaesthetic learners whereas teaching in Western schools  has traditionally focussed on aural presentation; teachers need to ensure there is a balance in presentation styles and delivery

· Are you willing to repeat verbal instructions and check for understanding? Do you know which of your students suffer from otitis media? Do you know where to seek advice about that?
· Do you know the strengths and ways of learning that your students bring from home (e.g. facility with language/s and patterns) Have you encouraged them in these so they will be proud of who they are and what they know and can do?
· What support do your students need to work independently and collaboratively? Do they know that both of these are valued? Have you consulted with families to find out how their children prefer to work at home – on their own or in groups?


	Questioning
	Questioning can be a major tool of teachers in mainstream schools, particularly for determining what students can and can’t do. Questioning in many cultures may be used to find out about people and relationships, and not necessarily to learn tasks and knowledge.
	· Have you explained how you will use questioning in your classroom? Do students understand that it is to find out what they can do and what they know rather than to find out the answers? 
· Do you know how to ask your students questions? Have you asked families about aiming questions directly at their children and how this might affect them? there might be potential for ‘shaming’ through not being able to answer correctly; incorrect answers should not be highlighted or ridiculed; being ‘the centre of attention’ may be an unfamiliar and uncomfortable experience.

· Do your students need ‘wait time’ when you ask a question? Are you aware if they are learning in a second (or third or fourth) language? Do you know how to teach English to ESL learners? Are visual cues required to support understanding?


	Classroom behaviours
	Classroom behaviours need to be explicitly explained and demonstrated and ways that are meaningful; teachers should not assume these have been taught or learned for any child prior to starting school
	· Do you know if your students are likely to be very independent learners? Do they take a lot of responsibility in the home? Are they used to following instructions from an adult – especially one they may not know well? 

· Are your students used to depending on adults? How do you know? Are they more autonomous than other class-mates? Are they used to offering to help other students and requesting help from each other, rather than from adults? How do you know?

· If you expect your students to listen and look at you if being spoken to, and to ‘obey’ your requests, have you explicitly explained this to them? (in some cultures obedience is earned through respect, not merely position and power relationships) 


	Classroom relationships
	Successful teaching and learning for Aboriginal and Torres Strait Islander students depends to a great extent on the personal relationship of trust and rapport established between teacher and student
	· Have you established a strong relationship with your students? Do they know ‘who you are’ in a deeper sense than just your name? Can they connect you to your land and family? Social capital in some communities is more important than economic capital, and the basis for respect.
· Have you met with the family of your students and shown interest in who your students are?
· Have you explained your personal classroom management style? Do your students know what to expect?  
· Did you know that you can often help to avoid conflict and preserve classroom harmony by using humour in appropriate ways, in particular by laughing at yourself when you make a mistake?

· Did you know that publicly drawing attention to errors of students is offensive in some cultures? This can especially be the case when adults who are not family, point out errors made by children. Have you explored with parents and families how they correct and teach in order not to ‘shame’ students in front of their peers?

· Do you ensure that you don’t embarrass students in front of IEWs, Indigenous aids and other students? causing ‘shame’ in front of peers and others with whom students have strong relationships undermines personal identity

· How do you demonstrate respect to your students and their families?
· Do you know about the relationships in the community that you are teaching in? How can you find out?
· Do you communicate openly and honestly with your students and their families?


	Knowledge about learning
	Learning for many Aboriginal and Torres Strait Islander children in their home environment, may be holistic where elders have a teaching role and students learn by watching and then attempting tasks when they are confident of succeeding. 
	· What do you know about the learning and knowledge that student bring with them to the learning environment?

· Have you explicitly demonstrated to your students how to break up a task into small, incremental, achievable ‘bits’ if this approach is expected? Do you know whether your students learn through incremental approaches or holistically or both?  Have you asked families about this? How will you build upon these approaches in your classroom?
· Have you demonstrated to your students how to take risks while supporting them in doing so? Have you asked families of your students whether they prefer to take risks privately or in groups and whether they are more comfortable seeking help from peers rather than yourself?  

· Have you supported your students to set their own learning goals? Do you celebrate with them when they are achieved? 

· Have you explicitly demonstrated your students how to provide feedback to you? Do they know and understand that you want them to talk about their learning and how to do that?

· Do you know how ritual is used in the families and communities of your students? Is ritual used in teaching their children? How do you know? Have you thought about what ritualistic behaviours you expect in your classroom? Is their a possibility that your students are ritualising tasks as a substitute for learning? How do you know?


	Contextual/Situated learning
	Learning experiences need to be relevant and meaningful to students, and contextualised to home and community lives wherever possible


	· Do you know if your students engage deeply with tasks that are immediately relevant and meaningful? If so, are you harnessing this as a learning strength to inform your pedagogy? (experience with rich tasks in Cape York schools has indicated learning far beyond teacher expectations and more than comparable with same age cohorts in other parts of Queensland)

· Do you know which of your students show persistence with problem solving? Have you asked the families of your students about this? Have you thought how you might harness this for learning and peer tutoring?


	Language, Semantics and Tone
	Assumptions about the use of language by students should never be made, either in terms of the words themselves, how they are used and the way they are delivered – explicitness is essential
	· Do you know whether any of your students speak English as their second language? Do you know that some students may sound like they’re ‘speaking English badly’ when really they are speaking a creole which is a language in its own right. Are you explicitly sharing share your understanding of English words and teaching these to your students? Have you explicitly engaged the assistance of non-English speaking adults to support students’ learning?

· Do you know which instructional words you use may be interpreted in different ways? Have you asked students’ families about this? Aboriginal and Torres Strait Islander interpretation of meaning for teacher commands may vary depending on their perspectives; explicit encouragement should be given (eg. ‘think carefully’ rather than ‘try again’) 

· Do you assume that your students will understand Australian colloquialisms or do you explicitly explain that they are ways of explaining and describing things? (eg. ‘hot under the collar’, ‘don’t beat around the bush’) Are they necessary?
· Have you spoken to families or community members about the most appropriate ways to give instructions when teaching? In many Aboriginal and Torres Strait cultures it is considered offensive to speak forthrightly and strongly; teachers need to be aware of this and consider other ways of giving instructions and communicating with Aboriginal children using a softer/gentler approach

· How will you ensure that your students home language is maintained?



Learning styles


What are the student’s preferred learning styles?





Classroom relationships


Does the student have strong classroom relationships with teacher, IEWs, peers and others?








Questioning


How is questioning used in the student’s home? Does the student know the expectations about how it is used in the classroom?





Expectations and consequences


Have these been explicitly explained to the student?








Classroom behaviours


Is the student familiar with classroom ‘norms’? Are they the same in the home? How can the students contribute to classroom rules?








Knowledge about learning


Has the student been  explicitly taught techniques for ‘school learning’? 





The student





Cultural Competence: PEDAGOGY





Contextual/


situated learning


Is the context immediately relevant and meaningful?





Language,


semantics & tone


What words does the student know? How should I speak to him/her?
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